



COURSE OUTLINE
COURSE OVERVIEW

The chief goal of Social Studies is to cultivate deep, honest, powerful citizens who can acquire the requisite information needed to consider multiple perspectives and to make reasoned judgments. The Social Studies curriculum provides students with opportunities as citizens to critically reflect upon events and issues to examine the present; make connections with the past, and; consider the future. 

 

Socials 10 conveys an in-depth examination of Canada and the world, beginning in the 20th century to the present. Special emphasis is given to the social, economic, political, geographical, and ideological factors that created Canadian institutions resulting in forging of a sense of Canadian identity. Furthermore, in this course, students will challenge the narrative of Canada and its identity as inclusive and multicultural by examining and analyzing various historical injustices in Canada and the world which led to the establishment of processes to address those injustices – truth and reconciliation commissions, discriminatory policies, and/or revising the historically unjust of knowledge and ideas, for example. Moreover, students will also take part in recognizing the sustainability and economic growth throughout the 20th century to the present, as examining and developing thoughts and opinions upon the interactions between humans and their environment, locally, nationally, and internationally. 

 

Through their participation in Social Studies, students will explore the following:

COURSE CONTENT
This course is divided into five units. The first three units, Canada in the Twentieth Century-Present: includes three units and explores the past and outcomes in Canadian history – within a world context – between 1913 and the present, and discriminatory policies and injustices. The fourth unit: Government and Law, will examine the structure of the Canadian government, Canadian identities, advocacy for human rights and recommendations of the Truth and Reconciliation Commission, First Peoples governance, the role of the citizen, legal issues, Canadian autonomy, and other contemporary issues and ideologies surrounding these topics. And lastly, the fifth unit on Geography and Global Issues involve domestic conflicts and co-operation, international conflicts and co-operation, environmental, political, and economic policies, and human and economic issues from a geographical perspective. This unit will further investigate concerns regarding population growth, world and Canadian disparities in income, urbanization, and environmental stresses on the world’s ecosystems.
EVALUATION
Various assessment/evaluation strategies will be used on an on-going basis to judge whether the grade level learning goals have been achieved: criterion-referenced evaluations; test and quizzes; visual and written projects; research and essay writing; daily observation; daily work assignments; homework completion, single point and holistic rating scales; oral presentations and role-play performances, project and portfolio assessments, and; self/peer performance assessments.

Grade level learning outcomes provide the basis for the assessment and evaluation strategies used.  In that Social Studies is an integrated program, assessment and evaluation will reflect outcomes in all curriculum competencies and content areas:

· Government, First Peoples governance, political institutions, and ideologies;

· Environmental, political, and economic policies;

· Canadian autonomy;

· Canadian identities;

· Discriminatory polices and injustices in Canada and the world;

· Advocacy for human rights;

· Domestic conflicts and co-operation; and,

· International conflicts and co-operation.

GRADING SYSTEM

The following grading system will be used in this course:

	GRADE
	GRADE POINT
	PERCENTAGE
	DEFINITION

	A
	4.0
	86 - 100%
	Excellent or Outstanding Performance

	B
	3.0
	73 - 85%
	Very Good Performance

	C+
	2.5
	67 - 72%
	Good Performance

	C
	2
	60 - 66%
	Satisfactory Performance

	C-
	1
	50 - 59%
	Minimally Acceptable Performance

	F
	0
	0 - 49%
	Failed Or Failing *** (See note below).


*** FAIL (F) LETTER GRADES

A student receiving a Fail (F) letter grade has either:

· Had difficulty meeting the prescribed learning outcomes for the course, or;
· Has not completed assignments, and the instructor is unable to adequately assess the student's progress. Students should be aware that I-Reports will be sent home to notify the progress of their learning and academic progress. It is the student's responsibility to successfully notify or resolve any incomplete assignments before the assignment due date. Nevertheless, it is understandable that students will have unexpected circumstances that prevents them from meeting expectations. Therefore, students will have the opportunity to hand in late assignments if it will have a positive outcome in their future learning. If uncompleted coursework and/or learning outcomes are not fulfilled by the end of this course, a failing grade will be assigned.
WORK HABITS

For work habits in this course, the following rating will be awarded to students: 

· G 
Good; 

· S 
Satisfactory, or; 

· N 
Needs Improvement.

DISTRIBUTION OF GRADES

The distribution of grades is comprised of the following:

· Activities/Assignments
/Current Events
30%
· Generations Research Project


30%

· Unit Tests (x4)




40% 
CLASS RULES

All students will:

· Attend regularly, arrive promptly and be ready to work when the bell rings;

· Participate in oral and group presentations;

· Work with their designated group without protest when and if assigned;

· Bring necessary materials (pens, notebook, textbook, etc.) to class;

· Present visual and/or oral projects on presentation days;

· Bring their required projects and/or other materials on presentation days;

· Assist in putting the classroom in order and put away all materials used, and;

· Refrain from eating during class time. A nutrition and lunch break is provided for that purpose. Beverages, in a non-spill container, are acceptable.

CLASSROOM BEHAVIOUR

Students are expected to respect others at all times. Students and teachers aim to create a positive, open, and supportive environment and attitude which essential for success in this course and further on in life. This guiding principle behind all education is that no one has the right to interfere with anyone's opportunity to learn in the classroom.  Learning belongs to every student.

CONSEQUENCES FOR MISBEHAVIOUR

Misbehaviour in the classroom is not only ineffective but unacceptable.  If the misbehavior persists, your parents and a school administrative staff will be notified.  If there is still no change, you will be sent home until we have had an opportunity to meet with the school principal, you and your parents 
to discuss our options. Be forewarned that there are serious ramifications for misbehaviour. A student may be removed from the course in addition to other significant consequences.

ABSENCES

Students should be aware that it is their own responsibility to attend class regularly. The textbook alone WILL NOT provide adequate material to pass this course. Attendance is very important, and students are expected to arrive on time each day to class, frequent lateness will result in a discussion between the teacher and student to find resolution towards the student’s tardiness. Students must also bring a written note when absent.  Failing to do so will result in a student receiving a mark of zero (0) for missed work.

ASSIGNMENTS

Assignments are due on the day announced in class.  Since work during the fall session is extremely difficult to makeup, frequent absences (for whatever reason) will lower your mark considerably.  If work is missed and can be made up, it is your responsibility to arrange a time to resolve any incomplete assignments PRIOR to the assignment due date.

DOCUMENTATION

To borrow another writer's words and/or ideas without proper acknowledgment is a form of academic dishonesty known as plagiarism.  Students will be instructed in, and are expected to adhere to, the standard form of citation recommended for essays and/or research papers in the Social Sciences and Humanities: MLA format.  This documentation style will be reviewed in class.  
PLAGIARISM & CHEATING

Students engaged in any form of academic dishonesty will be disciplined.  All incidents of cheating, including plagiarism, will be immediately reported to an administrator - in addition to a grade of zero (0) being awarded for the affected assignment, test, paper, analysis, etc.  Any subsequent offences may be referred to the school district for further disciplinary action. 

If you are still uncertain about what constitutes plagiarism, you should consult the instructor, prior to a written assignment due date, as this is a potentially serious offence. Generally, cheating and plagiarism can be defined as follows:

1. CHEATING

Cheating, which includes plagiarism, occurs where a student or a group of students uses or attempts to use unauthorized aids, assistance, materials, or methods.  Cheating is a serious educational offence.

2. PLAGIARISM

Plagiarism occurs where a student represents the work of another person as his or her own. Any resource used - newspaper or magazine articles, books, encyclopedias, computer software programs, recordings, the Internet, films and television programs, or even an interview - must be documented. Furthermore, any material that is not common knowledge (regardless of whether or not directly quoted) must be acknowledged to be second-hand, either in a footnote or endnote.  As a rule, all statistics, quotations, summaries, paraphrases, facts, ideas and/or opinions not widely held, should be cited.
	TENATIVE SCHEDULE OF TOPICS, DUE DATES, TEST DAYS

	TOPIC
	WEEK
	ASSIGNMENTS/TESTS
	DUE DATES/TEST DAYS

	Unit 1: An Autonomous Canada: 1919-1939
	1-3
	Letters in the Trenches
	Fri. September 13th, 2019

	Unit 2 Canada at War: 1936-1946
	4-5
	Unit 1-2 Test
	Friday. October 4th, 2019

	Unit 3: Post-War Canada: 1946-1984
	6-8
	Unit 3 Test
	Tuesday, October 22nd, 2019

	Unit 4: Politics, Government, and Law
	8-10
	Unit 4 Test
	Friday. November 8th, 2019

	Unit 5: Geography and Global Issues in Modern Canada: 1984-Present
	11-13
	Unit 5 Final Test
	Tuesday. November 26th, 2019

	
	13-16
	Generations Research Project and Essay
	Friday. December 13th, 2019


CRITICAL THINKING OVERVIEW

Critical thinking is an idiom used to express that students are being invited to consider an issue or event from varying perspectives and to be in a position to make some kind of reasoned deduction about it. For example, we might ask students to decide where the best place to build a factory would be or whether Canada should get involved in a war when a problem has arisen somewhere in the world. In each case, we are asking students to find out about the issue (background knowledge) and to make a decision or judgment. In order to make a sound decision or impartial judgment, students must go beyond sheer facts, although that is a first important step. Students need if establish some criteria from which they will draw their conclusions. By and large, students need to be familiar with several specialized terms of vocabulary in order to assess a situation. They need to know which learning/thinking strategy would be most useful at any given time and how they can exercise it. And finally, students need to develop the habits of mind that will allow them to look at an issue form a variety of perspectives and discern matters as fairly as possible. When students are performing all of this, they are thinking critically about the issues presented to them. The critical challenges listed previously under Course Content are those core questions that will encourage students to critically think about their work in Social Studies. 

Near the end of the course, students will have the opportunity to research, inquire, and display about a subject of their interest by creating a generations project. In addition, students will also write a research essay of their inquiry topic for the Generation project. 
THE HISTORIAN’S CLASSIC SET OF CIRCUMSTANCES

WHO

Who is the author of the document? What is his background? When did he live? Is he 

a historian? A writer? If I don’t know who the author is, what can I learn about him 


form the document? Does he demonstrate any personal biases? Should I expect any 


biases upon what I know of the author?

WHAT
What type of document is this? Is it fictional or factual? Is it typical? What 



relationship does this document bear to its historical context? What historical insights 

does the document provide?
HOW

How did the document come to be produced? Is it a written version of something that 
was originally oral? Is it a firsthand account? Is it an official document? To whom is 

the document addressed?
WHY

Why was the document written? What motivated the author to produce this particular 


document?

WHERE
Where was the document written? What places does the document itself mention? 


Was it sent somewhere other than the place in which it was written?

WHEN
When was the document written? What is the document’s chronological relationship 


to the events it discusses? When was it written in relation to the author’s life? What 


else do I know about the period in which it was written? How might the events of this 

period have influenced the document and/or the author?
Generations Research Project
Time Frame: 1920s-2000 (approximately, some leeway can be given)
Focus: Canada (Canadian connections/relations)
Purposes: 

· To inquire about a subject of your interest by creating an essential question that will anchor your work
· To research that subject and present your findings
· If possible, to use primary sources as well as secondary in your research process
· To explore the impact of your topic on the generation in which it occurred as well as on your current generation, GEN Z
Products:  

· Research notes, point form, with textual references included
· A final Works Cited, on a separate page, listing all of the sources you USED, not consulted
· Interview with Teacher, or Teacher-librarian about your topic, research and question(s)
· Final presentation of 5-10 minutes duration with some form of visual—poster, slide show, reenactment, performance, political cartoon, 3-D manipulative, “Heritage Minute” style video…
Possible Topics:

1. Canadians and the Great Depression 
2. “Their” War Stories: experiences of ancestors from other countries that were involved in foreign conflicts 
3. Impact and challenges faced by displaced persons coming to Canada after WWII 
4. Experience and challenges of veterans in Canada after World War II 
5. WWII and War Brides: (48,000 British or European women married Canadian servicemen) 
6. Canadian culture in the 20s and 30s
7. Canadian inventions
8. Canadian culture in the 60s & 70s, protests, lifestyle, etc. 
9. Socialism comes to Saskatchewan: the rise of the CCF 
10. Positive and Negative Impressions of Canadian government legacy (at home or abroad) 
11. Pros/Cons of Canadian Government Policy 
12. Impact of the Baby-boom on Canadian Society 
13. Impact of each generation 
14. New World Order: Who should be the world police? 
15. Foreign pressure on Canadian culture 
16. Women’s movement and rights in the postwar era (Canada) 
17. Environmental movement in the postwar era (Canada) 
18. Impact of the Automobile in the postwar era (Canada) 
19. Impact of the Television in the postwar era (Canada) 
20. Aboriginal self- government & related issues
21. Regionalism -‐ focus on western alienation 
22. Quebec Nationalism -‐ causes and examples
23. Changes to Citizenship Act, Indian Act, Chinese Exclusion Act 
24. Impact of Globalization -‐ global economics, but also culture, politics, and communications
25. How personal computers or the internet changed society, and what they replaced 
26. Canada’s image of “Multiculturalism” and how views have changed over time
27. Canada injustices and Apologizes: things our government has said sorry for and why 
ESSAY EXPECTATIONS AND GUIDELINES

1. Before beginning your essay, it will be necessary to research your topic.

2. Your essential question should guide the creation of your essay, but it need not necessarily appear in its original form in your paper.

3. Once you have stated your essential question or thesis, you should draw first upon the research you gathered, but since this is an individual essay project, if the initial research is insufficient, you must do additional research to round out your essay.
4. The essay itself must provide a complete answer to the question you have posed in approximately 750-1000 words or 3-4 pages. Papers must be double-spaced and typewritten. It must include a Title Page, Bibliography, and an Appendix for your research notes. It is essential that you establish your argument before you begin your work on the essay. A late essay will not be accepted unless there are serious mitigating circumstances that can be documented by an impartial affidavit. In other words, DO NOT SUBMIT A LATE PAPER! Your essay is due at the beginning of class on Friday, December 13th, 2019.
5. You must document your sources. Any material that is not common knowledge; regardless of whether or not this is a direct quotation must be acknowledged to be second-hand, either in a footnote or endnote. As a general rule, all statistics, quotations, and opinions not widely held should be documents. Due to the increasing number of documentation styles, most Social Studies Departments have adopted one standard form: MLA. This will be reviewed in class. This paper should draw upon a minimum of three (3) different sources, not including the textbook.

WRITING THE PAPER

Your essay should have three main divisions:

INTRODUCTION:

Establishes the argument; try to avoid simplistic constructs such as “This paper will argue…” or “In this paper, I will demonstrate…” and do not simply include your question as an afterthought to your introduction. The point of an introduction is to lay out, in a very general sense, what you will be substantiating. For example:
Neville Chamberlain had little option but to adopt a policy of appeasement in 1938. The aftermath of the depression was such that Britain simply could not afford a more aggressive or confrontational foreign policy. Chamberlain was neither fooled by Hitler’s promises nor was he convinced that appeasement could be maintained; rather, Chamberlain faced an impossible situation and reacted in the only manner he knew how.

BODY:

The evidence, which proves the argument, you have mapped out in your introduction.

CONCLUSION:

Do not simply restate the introduction, nor should you attempt to list every point in your argument. Rather, summarize the most important issues and leave the reader convinced that your argument is correct. 
For example:

In 1936 the British electorate had voted convincingly in favour if peace and economic stability. In such a climate, Neville Chamberlain was unable to provide an argument, which would convince the British electorate that arms were more important than food. Faced with an anti-war electorate, a declining GNP, an unclear definition of the fascist threat, and a vociferous pro-German lobby, appeasement became the only viable option for Chamberlain and his government in 1936.
OTHER CONSIDERATIONS

1. The essay must not be divided into a series of sub-sections; this is one coherent unit of thought. Use transitional words and phrases such as “furthermore,” “moreover,” “hence,” “therefore,” to carry the reader through the argument.

2. You should always ask yourself, “so what?” why do you include this information? If it supports the point use the information; if it does not… leave it out. Make sure interesting but irrelevant material does not distract you.

3. Do not avoid contradictory evidence; introduce it and explain why it may be less significant than your argument.

4. Direct quotations form secondary sources should be kept to a minimum; paraphrase where possible. Paraphrasing is a process whereby you find an opinion in a secondary source, which you want to incorporate into your essay, but you do not wish to quote directly. For example:

· Original source: “Male supremacy is the oldest, most basic form of domination. All other forms of exploitation and oppression (racism, capitalism, imperialism, and the like) are extensions of male supremacy.”

· Paraphrase: Many forms of oppression are rooted in the most basic type of oppression: mean dominating women. 

5. A few primary source quotations (such as from documents) may be appropriate.

OBNOXIOUS WORD AND PHRASES

· Mindset.


Prove that it is common for everyone.

· Obviously.


Then why bother stating it?

· Blatantly.


Pompous word for obvious.

· Etc.


Sign of lazy writing.

· Inevitably.


Nothing is inevitable except death.

· Backward.


To whom? Should never be used as a value judgment.

· Perhaps, Maybe.

Weasel words!

· In conclusion.

Should be obvious from your writing.
· Any contractions.

Do not use them in formal essays.

· COMMON MISTAKES

· Its: possessive; do not use “it’s” if you mean “its.”

· Paragraphs that never end: paragraphs should express a coherent unit of thought.

· A semicolon (;): separates two independent clauses (subject and verb), which are related in content.
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